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Abstract:

Schooling has been imposed on indigenous peoples as a form of acculturation since the beginning of Brazilian
colonization. This research focuses on the life story of the protagonist of differentiated indigenous education in the state
of Cearéa-Brazil, Raimunda Marques do Nascimento, of the Tremembé ethnic group. She is an educator whose life has
been marked by her activism and who, in 1991, founded the first differentiated indigenous school in the state. The
objective was to describe Raimundinha's pedagogical practices in relation to the social, cultural and political context of
indigenous education in Ceara. The methodology used was hybrid oral history. The data collection consisted of oral
narratives that were recorded, textualized and validated by the interviewees (indigenous and non-indigenous). It was
found that Raimundinha Marques had developed an innovative practice, motivated by the negative experiences she had
in formal schools when she was discriminated against as an indigenous person. She founded the Alegria do Mar School
in the village of Praia de Almofala, in the municipality of Itarema, Ceard. Her educational practices valued indigenous
cultural knowledge and focused not only on the processes of reading and writing, but also on the transmission of her
people’s culture, emphasizing the Torém, the sacred ritual of the Tremembé people. It can be concluded that Raimunda’s
literacy practice was different from conventional education, leaving a legacy of a differentiated indigenous education for
the indigenous peoples of the State of Ceara.

Keywords: Indigenous, educational practices, education, hybrid oral history, literacy, education, oral history.

Menezes Pereira Pinto A.S., & Fiuza Fialho, L.M. (2024). Raimunda Marques do Nascimento’s reading and writing
practices in Tremembé Differentiated Indigenous Education. Investigaciones Sobre Lectura, 19(2), 112-131.

112


https://dialnet.unirioja.es/servlet/revista?codigo=23306
https://revistas.uma.es/index.php/revistaISL/index
https://www.elsevier.com/?a=91122
https://mjl.clarivate.com:/search-results?issn=2340-8685&hide_exact_match_fl=true&utm_source=mjl&utm_medium=share-by-link&utm_campaign=search-results-share-this-journal
https://orcid.org/0000-0002-3042-538X
https://doi.org/10.24310/isl.19.2.2024.19181
https://orcid.org/0000-0003-0393-9892

&R
MENDELEY zOtero EndNole®

Raimunda Marques do Nascimento's reading and writing
practices in Tremembé Differentiated Indigenous Education

INTRODUCTION

The history of indigenous schooling in Brazil is
usually divided by researchers who carry out
studies in this field into two quite different
moments or trends. The first is called assimilationist, since
it sought to absorb European culture and values into the
indigenous population. It began with the Portuguese
invasion, which subjected the indigenous peoples to the
traditional school model. It was characterized by schooling
initiatives aimed at domination and acculturation. This
model lasted until the mid-1970s, when the second phase,
known as emancipatory, began (Bergamaschi & Medeiros,
2010). This paradigm was strengthened by the struggle of
the indigenous movement and the establishment of the
Federal Constitution in 1988 (Brazil, 1988). By affirming
the right of indigenous peoples to be different, the Magna
Carta inaugurated a new educational archetype that
proposes cultural valorisation. Thus, indigenous schooling
is recognized as specific, differentiated, and intercultural
because it is planned and assumed by each indigenous
ethnicity (Mendes, 2018).

Understanding  differentiated  indigenous  education
specifically in the state of Cear4, in the northeast of Brazil,
requires a documentary analysis, especially in the national
context of the records that are considered milestones that
legitimize this educational model. Such records end up
invisibilizing the recognition of indigenous life histories.
Therefore, going through the places and biographies
identified by the indigenous themselves as important for
the perpetuation of their memories opens a new perspective
to analyse the struggle of the indigenous movement from
its educational processes (Pereira, 2023).

Thus, this study is situated in the field of educational
history and deals with the literacy practices of the
indigenous Raimunda Marques do Nascimento, from the
Tremembé ethnic group, also known as Raimundinha
Tremembé, born in 1971 and deceased in 2009. She was an
educator whose life trajectory was marked by her activism
in the indigenous movement, being a protagonist of the

differentiated indigenous education in the state of Cear4,
which allows us to better understand the educational
practices and representations woven by one of the most
prominent indigenous leaders of her ethnic group, which
had repercussions throughout Brazil.

The life story narratives of the educator Raimunda Marques
do Nascimento were wused, which allowed the
reconstruction of the social context of the period between
1991 and 2009, when she founded the Alegria do Mar
School and when she died prematurely at the age of 37
years.

The representations and interpretations in biographical
research allow us to understand the life trajectories that
contributed to education and give a better understanding of
the educational context (Fialho & Sousa, 2023). Thus, by
writing about the educational practices carried out by
Raimunda Marques do Nascimento, the possibility of
understanding not only her life story, but also the nuances
immanent in the collective context is expanded, because
the historical character given to the biography provides an
integrative understanding of the individual and the group
(Dosse, 2009), it also allows a better understanding of the
cultural, educational and social aspects, of the
characteristics of a people (Le Goff, 2008).

In this context, the following research question is proposed
What were the educational practices of Raimunda Marques
do Nascimento? In view of the question posed, a study was
conducted with the aim of describing the literacy practices
carried out in Raimundinha's educational work, in relation
to the social, cultural and political context of indigenous
education in Ceara.

The biography of an educator like Raimunda Marques can
reveal not only her particularities as a woman, an
indigenous and a teacher, but also the still little explored
context of differentiated indigenous education, especially
in the state of Ceara.
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With this initial explanation in mind, the discussion of the
research is organized in the following sections: the
“Methodology”  section explains the theoretical
foundations of New Cultural History and Hermeneutic
Biography, as well as the methodology of biographical oral
history and ethical aspects. The section “Results and
Discussions” describes the biographer’s educational
trajectory and the founding of the first indigenous school in
Ceara, as well as the reading and writing practices carried
out. In “Conclusions”, the problem of the proposed study
is revisited and the main ideas discussed are reflected upon.

METHODOLOGY

This research focused on the history of education,
supported by the perspective of New Cultural
History. Burke (1997) mentions that New Cultural
History is a counterpoint to traditional history, which used
only written sources, without the need to interrogate or
interpret documents, or to cross-reference them with other
sources, such as oral sources. The New Cultural History,
on the other hand, considers as a source any remnant
capable of telling the story of people in different times,
without the intention of exalting heroes or great events
(Loriga, 2011).

Considering that this research aims to conduct a biography
with emphasis on the reading and writing practices of an
indigenous woman, we opted for a biographical study
developed with the oral history methodology (Alberti,
2005). This methodology is characterized as an effective
way to reflect on facts relevant to the history of education,
taking into account the subjectivities of the subjects
involved (Fialho et al., 2019).

It is important to emphasize that the hermeneutic
biographical genre is adopted, which does not constitute a
novel version, but rather intends to interweave a debate and
reflection with other narrative forms, relying on the
interpretive act (Magalh&es Junior & Ferreira, 2013).

The instrument used for data collection was the open-ended
oral history interview (Meihy & Holland, 2017), to allow
the interviewees to develop narratives about the life story
of Raimunda Marques from their memories.

For this purpose, visits were made to the village of
Almofala, in Itarema, in the state of Ceard, from January
2021 to September 2022, in order to capture the narratives
of the indigenous people of the Tremembé ethnic group,
and then to validate the transcribed interviews.

Six indigenous people were interviewed: Raimunda
Marques do Nascimento’s children (Janiel Marques do
Nascimento and Maria Samires do Nascimento Sousa), her
father (Francisco Marques do Nascimento - Cacique Jodo
Venancio), her aunt Dijé, who lived with them during their
childhood, her student at the Alegria do Mar School (Maria
Gilsa do Nascimento), and the current director and teacher
of the Maria Venancia Tremembé Indigenous School (José
Getllio dos Santos). In addition, a non-indigenous
collaborator (Gerson Augusto Oliveira Junior) participated
as a researcher because of his knowledge of the Almofala
community.

All the interviews were transcribed and textualized, and
used as primary sources, along with other secondary
sources -images and legal documents- to reveal the lines of
argument relevant to the objective of this work.

This research is part of the project entitled “Education and
educators in 20th century Cearé: practices, readings and
representations”, approved by the Brazilian National Ethics
Council with favourable opinion number 2.585.705/2018,
which aims to interrogate and preserve the history and
memory of education in Ceara. All data are deposited in the

Harvard Dataverse repository
(https://doi.org/10.7910/DVN/ZYI1ZKV),  with  open
access.
Results

Raimunda Marques do Nascimento

Raimundinha Tremembé, as she became known, is the
first-born daughter of Francisco Marques do Nascimento
(current chief Jodo Venéancio) and Ldcia Ferreira do
Nascimento. Raimundinha's family is composed of eight
younger siblings (seven of whom are children of the same
mother and father) and a son from her father’s relationship
with Claudevanda dos Santos.

He was born on June 13, 1971, in the city of Acarad, in the
state of Ceard (Dijé, 01/31/2021). It is important to note
that Itarema was a district of the municipality of Aracau at
that time (Pereira, 2019), as it was emancipated from
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Acarau and elevated to the category of municipality in 1985
(Pereira, 2023).

About her childhood, at the age of two, Raimundinha went
to live with her paternal grandmother, Maria Venancia, and
her paternal aunt, Maria de Jesus Sobrinho, known as Dijé,
and was raised by them. There were only three women in
the house, as Dijé and Maria Venancia did not have
husbands. Dijé also explains that Raimunda was raised by
her and her grandmother because Jodo Venancio and Lcia
Ferreira were very young and Lcia became pregnant again
shortly after Raimundinha was born. So Dijé and Maria
Venéncia started taking care of the child and ended up
taking charge of her upbringing and education.

Dijé tells that Raimundinha started going to school between
the ages of nine and ten (mid 1981 and 1982) at the Maria
Clarice de Andrade municipal elementary school, located
in Almofala, and it only worked up to the fourth grade of
elementary school.

Raimundinha is the daughter of unschooled parents and
was the first in her family to go to school. It is important to
note that it was, in the 1970s, when Raimundinha had her
first contact with formal education, literacy books, or ABC
cards, were a widely used didactic and pedagogical
resource. The objective of these books was to get students
to identify graphic signs (letters, syllables and words).

Because of the way she was treated, Raimundinha did not
study for long at the Maria Clarice de Andrade School,
where she stayed for just over a year. Dijé (30/01/2021)
remembers that:

There were schools where she went and she didn’t fit in
because people laughed when she said she was
indigenous. [...] There were boys and girls who asked
her if she ate calango. What she ate. They made fun of
her life. And she was a very angry person, she didn't
like [those prejudiced jokes]; she was critical. She
would react [to the insults], she would get angry and
leave [...] there was no one to make her go back to that
place... to the school anymore. So, she left [...] she
stayed very little time.

From the above account, it is possible to see how
indigenous people were treated in formal educational
institutions, with stigmatization, prejudice, in a derogatory
manner, and even with disqualification for being
indigenous, without due recognition and appreciation of
their identity by non-indigenous people.

Raimundinha went on to study at the home of a woman
named Maria Alice dos Santos Carneiro, who was married
to a cousin of her grandmother (Dijé, 30/01/2021). In this
regard, it is worth mentioning that in the 1970s, Brazilian
legislation did not yet require guardians to take their
children to school, which allowed Raimundinha's wishes to
be respected.

Gerson (24/02/2021) reports on Raimunda's arrival in
Fortaleza, the capital of the state of Ceara:

[...]JAs far as | know, Raimunda arrived in Fortaleza and
worked as a maid in the house of a teacher. If | am not
mistaken, this professor was the one who wrote a paper
in Almofala on what she calls the myth of migrations to
the beaches. It was a paper she did at the UFC, if I'm
not mistaken; her name is Bruhilda.

Working as a maid in the teacher's house during the day,
Raimunda studied at night and managed to finish the fourth
grade of primary school. For a better understanding of
Brazilian education at that time, the 1971 Law of
Guidelines and Bases of National Education establishes
that “[...] entende-se por ensino primério a educagdo
correspondente ao ensino de primeiro grau e por ensino
médio, o de segundo grau (Brasil, 1971, p. 159). O ensino
de 1° grau terd a duracdo de oito anos letivos [...]” (Brazil,
1971, p. 163). The eight years of schooling included grades
one through eight, and students had to be at least seven
years old to enter primary school.

Many Tremembé came to the capital because of the
difficult economic conditions in which they lived.
Raimunda, like her mother (when she was single) and her
own daughters, migrated to other cities. Similarly, many
other girls and adolescents from her village went to work
in Fortaleza as maids, nannies, or to live with others with
more favourable economic conditions (Gondim, 2016).

According to Fonteles Filho (2003), Raimunda returned to
Almofala in 1988 because she did not want to spend her life
working in white people’s Kitchens. She wanted to fulfil her
dream of teaching to improve the educational conditions in
her village. With the help of the community, she was able
to realize this dream, as Gondim (2010) explains:

Coexistence between Indians and non-Indians in
mainstream schools became even more problematic,
especially after Indian political restructuring.
According to testimonies, non-Indian children and even
teachers and staff of these schools were often involved
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in conflicts over land ownership. Thus, the need for a
separate indigenous school, as provided for in the 1988
Constitution, became urgent at this time (p. 43).

Raimundinha’s prominence in indigenous education in
Ceard in the 1990s began with her earlier negative
experiences of discrimination in mainstream schools and
her return to her village from the capital.

Alegria do Mar: The Tremembé School is born from the
struggle and strengthens the struggle

Since the 1980s, the Tremembé have been discussing the
recognition of their identity and, by extension, their land.
This decade was also a milestone in the indigenous
struggle, with the promulgation of the 1988 Constitution
(Brazil, 1988), during the government of President José
Sarney in Brazil, which guaranteed the constitutional rights
of indigenous peoples, defined in Title VIII, “Of the Social
Order”, which is divided into eight chapters, of which
Chapter VIII, “Of the Indians” stands out, with articles 231
and 232.

The 1988 Constitution enumerated the right to diversity in
the educational processes of indigenous peoples, described
in Chapter Ill, “Education, Culture and Sport™, in Section
I, “Education”, which states in Article 210 that “§ 2° O
ensino fundamental regular serd ministrado em lingua
portuguesa, assegurada as comunidades indigenas também
a utilizacéo de suas linguas maternas e processos proprios
de aprendizagem” (Brazil, 1988, p. 124).

When Raimunda returned from Fortaleza in the 1990s, the
Tremembé were already discussing the problems they
faced with their people’s schooling and its particularities,
as Cabral (2014) reports:

It was a very difficult time, and the elders used to get
together and talk about it. [...] They always said: “Let’s
find someone to teach our children”, and that’s when
the idea came up to create a school where our children
could learn. [It was called Escola Diferenciada because
it was our children teaching our children] (pp. 45-46).

A school in which the indigenous people themselves were
responsible for their education and in which their customs
and traditions were integrated (Leite, 2020).

The discrimination that Raimunda experienced as a child,
which led her to drop out of school, was not an isolated
event in her life story. In the meetings recounted by Cabral

(2014), the Tremembé mentioned the discrimination and
mistreatment that indigenous children and adolescents
suffered in conventional schools.

The cacique Vicente Viana also said that he only wanted
his children to learn to read and count so that the same
would not happen to their elders, who were cheated in the
marketing of their products (Leite, 2020). According to
Fernandes (2020), this was due to the high school drop-out
rate in Tremembé, as there were very few people who could
read.

Dijé (30/01/2021) says in her narration that the creation of
the Differentiated Indigenous School came from the fact
that the regular school did not respect the differences and
did not fight the discrimination that came from other
children, their parents, staff and teachers. Dijé also says
that she worked in different places to pay for private tuition
so that her children would not study in a mainstream school
and be humiliated as she had been.

The Tremembé then began to organise themselves, and
after several meetings it was agreed to call two young
indigenous Tremembé women who could read and write:
Raimunda Marques do Nascimento and Raimunda Ferreira
dos Santos (Silva, 2010). “Then Jodo Venancio, the chief,
asked if Raimundinha wanted to teach, and she accepted”
(Cabral, 2014, p. 48). She began teaching at the school as a
volunteer, and in mid-January 1991 they baptised the
school “Alegria do Mar” (Fonteles Filho, 2003). It is also
worth noting that it was Raimundinha who gave the school
its name and that, according to Fonteles Filho (2003), this
was the first experience of a differentiated indigenous
school in Ceard, with her as the protagonist of this type of
education.

The creation of this school was a counter-hegemonic and
counter-discursive project of schooling (Pereira &
Medeiros, 2022), in the sense that its pedagogical practices
go against the dominant practices, and it deliberately
sought to give meaning to its people. It can also be
characterized as an educational emancipation, since part of
the indigenous people themselves, along with their
reorganization, aligned themselves  with  other
manifestations, such as their territorial claims, and could be
characterized as an element of indigenous territorialization.
The apparatus of indigenous territorialization is based on
the provisions of the Federal Constitution of 1988, which
mentions the rights of indigenous peoples in their socio-
cultural and spatial expressions, with regard to the
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possession and free use of the resources available in their
traditional territories (Brazil, 1988).

Regarding the construction of the school, Maria Aurineide
says:

One morning, Aurineide was seasoning flour in her
kitchen when she heard a commotion outside. It was
Raimundinha’s voice, talking to a group of boys, giving
orders about something. A pile of carnauba straw was
being made in a corner of the yard. She called from the
door: “Hey, sister-in-law, are you going to build a
house? Raimundinha was pregnant with her first child.
It's not my house, woman. It’s the school. | have straws
and sticks. The boys are helping. We are going to build
a school for the children” (Fernandes, 2020, p.185-
186).

Maria Aurineide’s account describes how the structure that
would become the first indigenous school in Ceara, the
Alegria do Mar School, was built. The structure of the
school, which can be seen in Figure 1, was a thatched shed
with a sand floor and tables and chairs made from coconut
tree trunks. Despite its simple structure, Nascimento and
Jacinto (2014) report that “in this school, the students were
very happy because there was no discrimination™ (p. 13).

Figure 1: Alegria do Mar School

N
.

Note: Nascimento & Jacinto (2014, p. 16), taken from the
archives of Raimunda Marques do Nascimento, 1991.

The Alegria do Mar school inaugurated the mobilization
not only of the Tremembé, but of indigenous peoples
throughout Cearé for differentiated indigenous education.

Menezes Pereira Pinto A.S., & Fiuza Fialho, L.M. (2024).
practices in Tremembé Differentiated Indigenous Education.

Pereira (2018) reports that “[...] in the absence of a
blackboard, for example, she wrote her first letters in the
sand on the beach” (pp. 55-56), using tree branches. Dijé
(30/01/2021) adds that Raimunda Tremembé “[...] would
take all the students, put them in a circle, all of them [...]
and she would sit in the middle of the circle and tell the
story, the narrative, that it was like this, that the manioc was
planted like this, that the corn was born like this”. Dijé
explains that this was how she taught history, accounting,
mathematics, science, and other subjects, and that
Raimunda did not even need notebooks or pencils.

[...] she would take all these children to the beach and
teach them: “Let’s write this word here”. She would
take her finger or go out with a [wooden] stick and
write, showing the children their names, what they
wanted to say to their mothers and fathers. They would
do it and she would say, “Come on! You’re the one
who’s going to do it. Let’s do it! When the wave (from
the sea) came, she would break it: “Auntie, it broke my
name,” and she would have this party. No. But we’ll do
it again. That was already the exercise she wanted to
implant in them, and they didn’t even realize it; it
seemed so good to them that they didn’t even pay
attention to what was going on (Dijé, 30/01/2021).

Dijé complements her account by saying that Raimunda
Tremembé developed a history from this teaching
movement of differentiated practices and content that no
other teacher has built. Because her didactic resources were
not the same as those used in conventional schools but were
used with great creativity to teach children to read and write
in a way that valued the indigenous knowledge of her
people.

One of Raimunda Tremembé’s children, Janiel, also recalls
that at the beginning of the school, one of his aunts, a
student of Raimunda Tremembé, wrote on the leaf of the
tree, because at that time the school lacked materials, as it
had no pens, pencils or paper (Janiel, 30/01/2021).

The school had a single class of 28 children and teenagers
of different ages. In addition to teaching them to read and
write, Raimunda also taught them the culture of the
Tremembé people, because every day, at the end of class,
she and the students danced the Torém, the sacred ritual, on
the beach (Nascimento and Jacinto, 2014).

Before Raimunda became an educator, there were other
experiences of schooling among the Tremembé
themselves, but without the character of differentiated
indigenous education, since they did not take into account
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the elements of the Tremembé indigenous cosmology in
this process, such as the experience of the teacher
Conceicdo Moura, from the village of Varjota, developed
in the 1980s.

One of the students, Gilsa (01/31/2021), now an indigenous
teacher, remembers when Raimundinha started teaching:

[...] She was not so literate, she could read and
write, but our need was also to know our culture,
to learn. And she was always very focused; she
taught us how to read and write, but every
afternoon she would take us and sit us all in a
circle.

As Gilsa said, Raimunda did not have a high level of formal
knowledge, but she knew the basics considered necessary
(reading, writing and rudimentary mathematics) and had a
great knowledge of the Tremembé culture.

Regarding the practice of dancing the Torém by the sea,
Figure 2 stands out, in which the children, together with
Raimunda Marques, learn the ritual in front of the Alegria
do Mar School.

Figure 2: Raimunda Marques teaching Torém to the
children of the Alegria do Mar School.

Note: Nascimento & Jacinto (2014, p. 22)

According to Gilsa’s account (2021), Raimundinha also
taught the schoolchildren with discipline and great
commitment to the transmission of the cultural knowledge
of their ethnic group, passing on the teachings by example
and repetition so that the ritual would be fulfilled to
perfection. The same contextualized and committed
teaching was used to develop literacy.

Raimunda’s zeal for her culture was characterized by her
perfectionism. In addition to teaching Torém, Raimunda
also taught “[...] the guaxuré dance, the typical foods, the
songs as well” (Maria Samires, 30/01/2021), among other
dances such as the spider dance, the hunter dance, besides
explaining the history of each of the Tremembé songs. She
also invited the old tribesmen, the oldest people of the
ethnic group, to tell old stories. And it was this knowledge
that was explored in the writing of letters and words and in
the reading of sentences, inseparable from the reading of
the world.

Raimunda also took her students to see and explore places
like the mangroves and the beach, explaining that Almofala
was the land of the Tremembé people (Fernandes, 2020).
Dijé (31/01/2021) recounted that “she hunted conch shells
with these children and taught them how to grate them, that
is, she taught not only reading and writing, but also art, that
she did all that. [...] She taught about the culture of the
Tremembé people”.

Raimundinha’s initial teaching practices were different
because they ranged from the use of the teaching materials
themselves, which were objects found in nature (ciumeira
leaves, coconut tree branches and trunks, beach sand,
whelks and shells), to the content of what was taught. What
is certain is that Raimunda taught the children to read and
write in Portuguese, since the Tremembé lived very close
to non-indigenous society; but it is also clear that she taught
more than that, because she built bridges between her
culture and schooling, based on the cosmology of her
ethnicity, transmitted through the educational practices she
carried out with the Torém.

“According to the teacher Maria Andreina, this first school
built in Aldeia da Praia served as a reference point for the
other communities and ended up being the initiator of a
process of change and struggle that extended beyond the
village” (Silva, 2010, p. 165). Raimunda’s pedagogical
work was only the beginning for the Tremembé to continue
their struggle for differentiated indigenous education. In
1997, with the help of several partners, they created schools
in the indigenous villages of Passagem Rasa, Tapera,
Mangue Alto, Saquinho and Varjota. “The Alegria do Mar
School also served as a reference for other indigenous
peoples to create their own schools in the state of Ceard”
(Lima, 2010, p. 133).

In early 1997, there was a change, as “[...] the school was
renamed Maria Venancia Differentiated Indigenous School
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in April 1997, in honour of Maria Venanca [...]” (Fonteles
Filho, 2003, p. 306). In the 1990s, the Secretary of
Education of the State of Ceard held meetings with
indigenous peoples to discuss indigenous education. Other
advances for indigenous education in the state resulted
from meetings with this secretariat.

Raimundinha died on May 15, 2009, at the age of 37, in the
village of Praia de Almofala, leaving “a very great legacy
in terms of education. Also, because she was the first
indigenous teacher and the first director of an indigenous
school” (Jodo Venéncio, 04/26/2022). The practices
implemented by Raimunda influenced other indigenous
educators, such as Helena Gomes, from the Potiguara
ethnic group, who went to learn about the educational
experience implemented by Raimunda Marques.

More than 30 years after Raimundinha began teaching
differentiated indigenous education in the state of Ceara in
1991, and even after her death, the struggle for this
education is still alive, not only in the indigenous schools
of Tremembé, but in the 43 indigenous schools spread
throughout the state among the different ethnic groups,
despite the fact that most of the children of her ethnicity
already know how to read and write.

Her teaching method, which incorporates literacy into the
culture of the indigenous community, is still widely
advocated by indigenous peoples who seek a
contextualized and intercultural education that can promote
respect and appreciation of differences. It should be noted
that it is a method that has not been systematized according
to the formal Eurocentric criteria of the colonizers, but it is
not transferable due to the lack of appropriate didactic
materials or cultural characteristics specific to an ethnic or
social group.

CONCLUSIONS

he research conducted aimed to address the

biography of the educator Raimunda Marques. The

objective was to describe the educational practices
carried out by Raimundinha in relation to the social,
cultural and political context of indigenous education in
Ceara.

Raimunda practiced a very specific form of education,
different from that of non-indigenous people. Her
Differentiated Indigenous Education focused on teaching
children not only to read and write words meaningful to

them through the use of natural resources, but also to
transmit the culture of her people in her classes.

After experiencing the exploitation of domestic work and
the frustration of not being able to stay in regular schools,
she was encouraged to create the first Differentiated
Indigenous School in the State of Ceara, Alegria do Mar,
so that other indigenous children and youth would not have
to go through the same problems of discrimination that she
had experienced. This school was the first experience for
the creation of other differentiated indigenous schools, not
only among the Tremembé, but also among other ethnic
groups in the state.

What can be inferred is that the traumatic process that
Raimunda and her people faced with formal school
education unfolded into educational practices with cultural
meaning for her people and that allow us to unveil her
contributions to the field of education, especially
indigenous education. We corroborate what Dominguez
(2018) pointed out in the sense that writing and reading as
a social and cultural practice allow access to various types
of information and knowledge. Especially for indigenous
people, they contribute to the social strengthening of their
communities.

The objective was to contribute to the narrative of the life
trajectory of the indigenous educator, her values and
educational contributions to Differentiated Indigenous
Education through the activity of memory analysis, since
the effort required to analyse such discursive content in
Oral History research interviews is able to unveil crucial
clarifications in this narrative.
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Resumen:

La educacion escolar se impone a los pueblos indigenas desde el inicio de la colonizacion brasilefia como forma de
aculturacion. Esta investigacion se centra en la historia de vida de la protagonista de la Educacion Indigena Diferenciada
en el estado de Ceara-Brasil, Raimunda Marques do Nascimento, de la etnia Tremembé. Se trata de una educadora cuya
trayectoria vital ha estado marcada por su activismo y que, en 1991, fundé la primera Escuela Indigena Diferenciada del
estado. El objetivo fue describir las practicas educativas llevadas a cabo por Raimundinha en la relacién con el contexto
social, cultural y politico de la educacion indigena en Ceara. La metodologia adoptada fue la Historia Oral Hibrida. La
recoleccion de datos consisti6 en narraciones orales que fueron grabadas, textualizadas y validadas por los entrevistados
(indigenas y no indigenas). Se constat6 que Raimundinha Marques habia desarrollado una préctica innovadora, motivada
por las experiencias negativas que habia tenido en escuelas formales al ser discriminada por indigena. Asi, fundé la
escuela Alegria do Mar, en la aldea de Praia de Almofala, en el municipio de Itarema, Ceard. Sus practicas educativas
valoraban el conocimiento cultural indigena y se centraban no sdlo en los procesos de lectoescritura, sino en la transmision
de la cultura de su pueblo, haciendo hincapié en el Torém, el ritual sagrado del pueblo Tremembé. Se puede concluir que
la practica de lectura y escritura de Raimunda fue diferente de la educacion convencional, dejando un legado de la
constitucién de una Educacion Indigena Diferenciada para los pueblos indigenas del estado de Ceara.
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Las practicas de lectoescritura de Raimunda Marques do
Nascimento en la Educacion Indigena Diferenciada

Tremembé

INTRODUCCION

a historia de la Educacion Escolar Indigena en

Brasil suele ser dividida por los investigadores que

realizan estudios en este campo en dos momentos,
0 tendencias, bastante diferenciados. EI primero se
denomina asimilacionista, pues pretendia absorber la
cultura y los valores europeos a los indigenas. Comenzo
con la invasion portuguesa, que sometié a los pueblos
originarios al modelo de escuela tradicional. Estuvo
marcada por iniciativas de escolarizacion dirigidas a la
dominacion y aculturacion. Este modelo perduré hasta
mediados de la década de los 70, cuando comenzé la
segunda fase, conocida como emancipadora (Bergamaschi
y Medeiros, 2010). Este paradigma se vio fortalecido por la
lucha del movimiento indigena y el establecimiento de la
Constitucion Federal en 1988 (Brasil, 1988). Al afirmar el
derecho de los indigenas a ser diferentes, la Carta Magna
inaugurd un nuevo arquetipo educativo que propone la
valorizacién cultural. Asi, la Educacién Escolar Indigena
pasa a ser reconocida como especifica, diferenciada e
intercultural por ser planificada y asumida por cada etnia
indigena (Mendes, 2018).

Comprender la Educacion Indigena Diferenciada
especificamente en el estado de Ceara, en el Nordeste de
Brasil, exige un andlisis documental, sobre todo en el
contexto nacional de los registros que se consideran los
hitos que legitiman este modelo educativo. Tales registros
terminan invisibilizando el reconocimiento de las historias
de vida indigenas. Por tanto, recorrer los lugares y
biografias identificados por los propios indigenas como
importantes para la perpetuacion de sus memorias, abre una
nueva perspectiva para analizar la lucha del movimiento
indigena a partir de sus procesos educativos (Pereira,
2023).

Asi, este trabajo se sitda en el campo de la Historia de la
Educacion y aborda las précticas de lectoescritura
realizadas por la indigena Raimunda Marques do
Nascimento, de la etnia Tremembé, también conocida
como Raimundinha Tremembé, nacida en 1971 y fallecida
en 2009. Fue una educadora cuya trayectoria vital estuvo

marcada por su activismo en el movimiento indigena,
siendo protagonista de la Educacion Indigena Diferenciada
en el estado de Ceard, lo que permite comprender mejor las
practicas y representaciones educativas tejidas por una de
las lideres indigenas mas destacadas de su etnia que
tuvieron repercusion en todo Brasil.

Fueron utilizadas narrativas de la historia de vida de la
educadora Raimunda Marques do Nascimento, que
permitieron la reconstruccion del contexto social del
periodo comprendido entre 1991 y 2009, respectivamente,
cuando fundo la escuela Alegria do Mar y cuando murio
prematuramente a los 37 afios.

Las representaciones e interpretaciones en la investigacion
biogréfica permiten comprender las trayectorias de vida
que han contribuido a la educacién y dan una mejor
comprensién del contexto educativo (Fialho y Sousa,
2023). Asi, al escribir sobre las practicas educativas
realizadas por Raimunda Marques do Nascimento, se
amplia la posibilidad de comprender no solo su historia de
vida, sino también los matices inmanentes al contexto
colectivo, porque el caracter historico dado a la biografia
proporciona una comprension integradora del individuo y
del grupo (Dosse, 2009), también permite comprender
mejor los aspectos culturales, educativos y sociales, a partir
de las caracteristicas de un pueblo (Le Goff, 2008).

En este contexto, se propone la siguiente pregunta de
investigacion: ¢(Qué practicas educativas llevd a cabo
Raimunda Marques do Nascimento? A la vista de la
cuestion planteada, se realizé un estudio con el objetivo de
describir las practicas de alfabetizacion llevadas a cabo en
el trabajo educativo de Raimundinha, en la relacion con el
contexto social, cultural y politico de la Educacion
Indigena en Ceara.

La biografia de una educadora como Raimunda Marques
puede revelar no solo sus particularidades como mujer,
indigena y maestra, sino también el contexto aln poco
explorado de la Educacion Indigena Diferenciada,
especialmente en el estado de Ceara.
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Teniendo en cuenta esta explicacién inicial, la discusion de
la investigacidn se organizard en las siguientes secciones:
la seccion "Metodologia" explica los fundamentos tedricos
de la Nueva Historia Cultural y la biografia hermenéutica,
asi como la metodologia de la historia oral biogréfica y los
aspectos éticos. La seccion "Resultados y discusiones”
describe la trayectoria educativa de la biografiada y la
fundacion de la primera escuela indigena en Ceard, asi
como las practicas de lectura y escritura realizadas. En
"Consideraciones finales", se retoma la problematica del
estudio propuesto y se reflexiona sobre las principales ideas
discutidas.

METODOLOGIA

sta investigacion se centr6 en la Historia de la

Educacion, apoyada en la perspectiva de la Nueva

Historia Cultural. Burke (1997) menciona que la
Nueva Historia Cultural es un contrapunto a la historia
tradicional, que solo utilizaba fuentes escritas, sin
necesidad de interrogar documentos o interpretarlos, ni de
cruzarlos con otras fuentes, como las orales. La Nueva
Historia Cultural, en cambio, considera como fuente
cualquier vestigio capaz de contar la historia de las
personas en diferentes épocas, sin intencién de ensalzar
héroes o grandes acontecimientos (Loriga, 2011).

Considerando que esta investigacion tiene como objetivo
realizar una biografia con énfasis en las practicas de lectura
y escritura de una mujer indigena, optamos por un estudio
biogréafico, desarrollado con la metodologia de Historia
Oral (Alberti, 2005). Esta metodologia se caracteriza por
ser una oportunidad eficaz para reflexionar sobre los
hechos pertinentes a la Historia de la Educacion, teniendo
en cuenta las subjetividades de los sujetos involucrados
(Fialho et al., 2019).

Es importante destacar que se adopta el género biografico
hermenéutico, que no hace una versién novelada; de hecho,
pretende tejer un debate y reflexién con otras formas
narrativas, recayendo en el acto interpretativo (Magalhdes
Junior y Ferreira, 2013).

El instrumento utilizado para la recoleccién de datos fue la
entrevista de Historia Oral de forma libre (Meihy y
Holanda, 2017), para permitir a los entrevistados
desarrollar narrativas sobre la historia de vida de Raimunda
Marques a partir de sus recuerdos.

Para ello, se realizaron visitas a la aldea de Almofala, en
Itarema, en el estado de Ceara, de enero de 2021 a

septiembre de 2022, con el fin de captar las narrativas de
los indigenas de la etnia Tremembé, y posteriormente
validar las entrevistas transcritas.

Fueron entrevistados seis indigenas: los hijos de Raimunda
Marques do Nascimento (Janiel Marques do Nascimento y
Maria Samires do Nascimento Sousa), su padre (Francisco
Marques do Nascimento - Cacique Jodo Venancio), su tia
Dijé, que vivio con ellos durante su infancia, su alumna de
la escuela Alegria do Mar (Maria Gilsa do Nascimento) y
el actual director y profesor de la escuela indigena Maria
Venancia Tremembé (José Getllio dos Santos). Ademas,
participé un colaborador no indigena (Gerson Augusto
Oliveira Janior), por su conocimiento de la comunidad de
Almofala, como investigador.

Todas las entrevistas fueron transcritas y textualizadas y
utilizadas como fuente primaria, asociadas a otras fuentes
secundarias —imagenes y documentos legales— para
desvelar las lineas argumentales pertinentes al objetivo de
este trabajo.

Esta investigacion forma parte del proyecto titulado
“Educacion y educadores en el Ceara del siglo XX:
practicas, lecturas y representaciones”, aprobado por el
Consejo Nacional de Etica de Brasil bajo el dictamen
favorable nimero 2.585.705/2018, que tiene como objetivo
cuestionar y preservar la historia y la memoria de la
educacion en Ceara. Todos los datos estan depositados en
acceso abierto en el repositorio Harvard Dataverse
(https://doi.org/10.7910/DVN/ZY1ZKV).

Resultados
Raimunda Marques do Nascimento

Raimundinha Tremembé, como pasé a ser conocida, es la
primogénita de Francisco Marques do Nascimento (actual
jefe Jodo Venancio) y Llcia Ferreira do Nascimento. La
familia de Raimundinha estd compuesta por ocho
hermanos menores (siete de los cuales son hijos de la
misma madre y del mismo padre) y un hijo fruto de la
relacién de su padre con Claudevanda dos Santos.

Nacio el 13 de junio de 1971, en la ciudad de Acarad, en el
estado de Ceard (Dijé, 31/01/2021). Es importante destacar
que Itarema era un distrito del municipio de Aracau en esa
época (Pereira, 2019), pues se emancipd de Acaral y se
elevo a la categoria de municipio en 1985 (Pereira, 2023).

Sobre su infancia, a los dos afios, Raimundinha fue a vivir
con su abuela paterna, Maria Venancia, y su tia paterna,
Maria de Jesus Sobrinho, conocida como Dijé, y fue criada
por ellas. Sélo habia tres mujeres en la casa, ya que Dijé y
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Maria Venancia no tenian marido. Dijé también explica
que Raimunda fue criada por ella y por su abuela porque
Jodo Venancio y Lucia Ferreira eran muy jovenes y Llcia
volvié a quedar embarazada poco después de nacer
Raimundinha. Asi que Dijé y Maria VVenancia empezaron a
cuidar de la nifia y acabaron haciéndose cargo de su crianza
y educacion.

Dijé cuenta que Raimundinha empezd a ir a la escuela entre
los nueve y los diez afios (a mediados de 1981 y 1982) en
la escuela primaria municipal Maria Clarice de Andrade,
situada en Almofala, y solo funcionaba hasta el cuarto
curso de primaria.

Raimundinha es hija de padres no escolarizados y fue la
primera de su familia en ir a la escuela. Es importante
destacar que fue, en la década de los 70, cuando
Raimundinha tuvo su primer contacto con la educacion
formal, los libros de alfabetizacion, o tarjetas ABC, eran un
recurso didactico y pedagdégico muy utilizado. El objetivo
de estos libros era conseguir que los alumnos identificaran
signos gréaficos (letras, silabas y palabras).

Raimundinha no estudié mucho tiempo en la escuela Maria
Clarice de Andrade debido al trato que recibia, donde
permanecid poco mas de un afio. Dijé (30/01/2021)
recuerda que:

Habia escuelas a las que iba y no encajaba, porque la
gente se reia cuando decia que era indigena. [...] Habia
nifios y nifias que le preguntaban si comia calango. Qué
comia. Se burlaban de su vida. Y ella era una persona
muy enojada, no le gustaban [esas bromas prejuiciosas];
era critica. Ella respondia [a los insultos], se enojaba y
se iba. [...] no habia nadie que la hiciera volver a ese
lugar... a la escuela otra vez. Entonces se fue [...] se
quedd muy poco tiempo

Es posible ver, a partir del relato anterior, como los
indigenas eran tratados en las instituciones formales de
ensefianza, con estigmatizacion, prejuicio, de forma
despectiva e incluso con descalificacion por ser indigenas,
sin el debido reconocimiento y valoracion de sus
identidades por parte de los no indigenas.

Raimundinha paso entonces a estudiar en casa de una
sefiora llamada Maria Alice dos Santos Carneiro, casada
con una prima de su abuela (Dijé, 30/01/2021). A este
respecto, cabe mencionar que, en los 70, la legislacion
brasilefia alin no exigia que los tutores llevaran a sus hijos
a la escuela, lo que permitio que se respetaran los deseos de
Raimundinha.

Gerson (24/02/2021) da un relato de la llegada de
Raimunda a Fortaleza, capital del estado de Ceara:

[...] Raimunda, que yo sepa, llegé a Fortaleza y trabajé
como criada en casa de un profesor. Si no me equivoco,
esta profesora fue la que hizo un trabajo en Almofala
sobre lo que ella Ilama el mito de las migraciones a las
playas. Fue un trabajo que hizo en la UFC, si no me
equivoco; se llama Bruhilda.

Durante el dia trabajaba como criada en casa del maestro,
por las noches Raimunda estudiaba y consiguio terminar el
cuarto curso de primaria. Para una mejor comprension de
la Educacion brasilefia en este momento, la Ley de
Directrices y Bases de la Educacién Nacional de 1971,
establece que “[...] entende-se por ensino primario a
educacdo correspondente ao ensino de primeiro grau e por
ensino médio, o de segundo grau (Brasil, 1971, p. 159). O
ensino de 1° grau tera a duragdo de oito anos letivos [...]”
(Brasil, 1971, p. 163). Los ocho afios escolares
comprendian los grados desde primero a octavo y, para
ingresar en la ensefianza primaria, los alumnos debian tener
al menos siete afios de edad.

Muchos Tremembé vinieron a la capital por las dificiles
condiciones econdmicas en las que vivian. Raimunda, al
igual que su madre (cuando era soltera), y sus propias hijas
también emigraron a otras ciudades. Del mismo modo,
muchas otras nifias y adolescentes de su pueblo fueron a
trabajar a Fortaleza como criadas, nifieras 0 a vivir con
otras personas de condiciones econémicas mas favorables
(Gondim, 2016).

Segun Fonteles Filho (2003), en 1988, Raimunda volvi6 a
Almofala, porque no queria pasar toda su vida trabajando
en las cocinas de los blancos. Queria cumplir su suefio, que
era ensefiar para mejorar las condiciones educativas de su
pueblo. Con la ayuda de la comunidad, consigui6 realizar
este suefio, como explica Gondim (2010):

Especialmente tras la reorganizacion politica de
los indios, la convivencia entre indios y no indios
en las escuelas convencionales se hizo alin méas
problematica. Segln los testimonios, los nifios no
indios e incluso los profesores y el personal de
estas escuelas se veian a menudo envueltos en
conflictos por la propiedad de la tierra. Asi, la
necesidad de una escuela indigena diferenciada,
tal y como se establece en la constitucion de 1988,
se hizo extremadamente urgente en ese momento

(p. 43).
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El protagonismo de Raimundinha en la educacién indigena
de Ceard en la década de 1990 comenzd con sus anteriores
experiencias negativas de discriminacion en las escuelas
convencionales y su regreso a su aldea desde la capital.

Alegria do Mar: la escuela Tremembé nace de la lucha y
fortalece la lucha

Desde la década de los 80, los Tremembé estaban
discutiendo sobre la cuestién del reconocimiento de sus
identidades y, en consecuencia, de la tierra que habitan.
Esta década también fue un hito para la lucha indigena, con
la promulgacion de la Constitucion de 1988 (Brasil, 1988),
durante el gobierno del presidente José Sarney en Brasil,
que garantizé los derechos constitucionales de los pueblos
indigenas, definidos en el Titulo VIII, “Del Orden Social”,
que se subdivide en ocho capitulos, en el que destaca el
Capitulo VIIL, “De los Indios”, con los articulos 231 y 232.

La Constitucion de 1988 enumer6 el derecho a la diferencia
en los procesos educativos de los pueblos indigenas,
descrito en el Capitulo III, “Educacion, Cultura y Deporte”,
en la Seccidn I, “Educacion”, en la que se menciona, en el
articulo 210, que: “§ 2° O ensino fundamental regular sera
ministrado em lingua portuguesa, assegurada as
comunidades indigenas também a utilizacdo de suas
linguas maternas e processos proprios de aprendizagem”
(Brasil, 1988, p. 124).

Cuando Raimunda regreso de Fortaleza, en la década de los
90, los Tremembé ya discutian los problemas que
enfrentaban con la educacién escolar de su pueblo y sus
especificidades, como relata Cabral (2014):

Fue una época muy dificil, y los ancianos se reunian y
siempre hablaban de ello. [...] Siempre decian:
‘Busquemos a alguien que ensefle a nuestros hijos’, y
fue entonces cuando surgi6 la idea de crear una escuela
para que nuestros hijos aprendieran. [...] El nombre de
Escola Diferenciada fue porque eran nuestros hijos los
que ensefiaban a nuestros hijos (p. 45-46).

Una escuela en la que los propios indigenas fueran
responsables de su escolarizacion y en la que sus
costumbres y tradiciones estuvieran entrelazadas (Leite,
2020).

La discriminacion que Raimunda sufrié de nifia y que la
Ilevd a abandonar la escuela no fue un hecho aislado en su
historia de vida. En las reuniones relatadas por Cabral
(2014), los Tremembé mencionaron la discriminacion y el
maltrato que los nifios y jovenes indigenas sufrian en las
escuelas convencionales.

El cacique Vicente Viana también dice que solo queria que
sus hijos aprendieran a leer y a contar para que no les
pasase lo mismo a los mayores que fueron engafiados en la
comercializacion de sus productos (Leite, 2020). Esto se
debe, segun Fernandes (2020), a la alta tasa de abandono
escolar en Tremembé, ya que eran muy pocas las personas
que sabian leer.

Dijé (30/01/2021), en sus narraciones, dice que la creacion
de la Escuela Indigena Diferenciada provenia del hecho de
que la escuela regular no respetaba las diferencias ni
combatia la discriminacion, ya que esta provenia de otros
nifios, de sus padres, del personal y de los profesores. Dijé
también dice que trabajo en varios lugares para pagar clases
particulares, para que sus hijos no estudiaran en una escuela
regular y no fueran tan humillados como lo habia sido ella.

Los Tremembé empezaron entonces a organizarse Y, tras
varias reuniones, se acordo llamar a dos jovenes indigenas
Tremembé que sabian leer y escribir: Raimunda Marques
do Nascimento y Raimunda Ferreira dos Santos (Silva,
2010). “Entonces Jodo Venéancio, el jefe, preguntd si
Raimundinha queria ensefiar, y ella aceptd” (Cabral, 2014,
p. 48). Empezd a ensefiar en la escuela como voluntaria y
bautizaron la escuela con el nombre de “Alegria do Mar” a
mediados de enero de 1991 (Fonteles Filho, 2003). Cabe
destacar también que fue Raimundinha quien dio nombre a
la escuela y que, segln Fonteles Filho (2003), ésta fue la
primera experiencia de Escuela Indigena Diferenciada en
Ceard, siendo ella la protagonista de este tipo de educacién.

La fundacion de esta escuela fue un proyecto de
escolarizacién contrahegemonico y contradiscursivo
(Pereira y Medeiros, 2022) en el sentido de que sus
practicas educativas van en contra de las practicas
dominantes, y buscé intencionadamente dar sentido a su
pueblo. Caracterizado también como una emancipacion
educativa, ya que parte de los propios indigenas se
alinearon, junto con su reorganizacién, con otras
manifestaciones, como sus reivindicaciones territoriales, y
podria  caracterizarse como un elemento de
territorializacién indigena. El aparato de territorializacion
indigena se basa en las disposiciones promulgadas por la
Constitucion Federal de 1988, que menciona los derechos
de los pueblos indigenas en sus expresiones socioculturales
y espaciales, con respecto a la posesion y libre uso de los
recursos disponibles en sus territorios tradicionales (Brasil,
1988).

Sobre la construccién de la escuela, Maria Aurineide
menciona:
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Una mafiana, Aurineide estaba condimentando harina
en su cocina cuando oyo un alboroto fuera. Era la voz
de Raimundinha hablando a un grupo de muchachos,
dando 6rdenes sobre algo. En un rincén del patio se
habia hecho un monton de paja carnauba. Grit6 desde
la puerta: ‘Oye, cufiada, ;vas a construir una casa?’.
Raimundinha estaba embarazada de su primer hijo. ‘No
es mi casa, mujer. Es la escuela. Tengo pajay palos. Los
chicos estan ayudando. Vamos a construir una escuela
para los nifios (Fernandes, 2020, p. 185-186).

El relato de Maria Aurineide describe como se construyo la
estructura que se convertiria en la primera escuela indigena
de Ceard, la escuela Alegria do Mar. La estructura de la
escuela, que puede verse en la figura 1, era un cobertizo de
paja con suelo de arena, las mesas y sillas estaban hechas
con troncos de cocotero. Incluso con su estructura simple,
Nascimento y Jacinto (2014) relatan que: “En esta escuela,
los alumnos se sentian muy felices, porque no habia
discriminacion” (p. 13).

Figura 1: Alegria do Mar School

Nota: Nascimento y Jacinto (2014, p. 16), tomado del
archivo de Raimunda Marques do Nascimento, de 1991.

La escuela Alegria do Mar inauguré la movilizacién no
solo de los Tremembé, sino de los pueblos indigenas de
todo Ceard por una Educacién Indigena Diferenciada.
Pereira (2018) relata que, “[...] a falta de pizarra, por
ejemplo, escribié sus primeras letras en la arena de la
playa” (p. 55-56), con ramas de arboles. Dijé (30/01/2021)
afiade que Raimunda Tremembé “[...] cogia a todos esos
alumnos, los ponia en circulo, a todos [...], y ella se sentaba
en medio de ese circulo y contaba la historia, la narracion
de que era asi, que la mandioca se planté asi, que el maiz

naci6 asi”. Dijé dice que asi ensefiaba historia,

contabilidad, matematicas, ciencias, entre otras, y que
Raimunda ni siquiera necesitaba cuadernos ni lapices para
hacerlo.

[...] se llevaba a todos esos nifios a la playa y alli les
ensefiaba: ‘“Vamos a escribir la palabra tal y tal aqui’.
Cogia su dedo o salia con un palo (de madera) y
escribia, ensefiando a los nifios sus nombres, lo que
querian decir a sus mamas y papas. Ellos lo hacian y
ella les decia: ‘{Vamos! Tu eres el que lo va a hacer.
jHagamoslo!’. Cuando llegaba la ola (del mar), ella lo
rompia: ‘Tia, rompi6é mi nombre’, y ella hacia esa fiesta.
‘No. Pero lo haremos otra vez’. Ese ya era el ejercicio
que ella queria implantar en ellos y ni siquiera se daban
cuenta; les parecia tan bueno que ni siquiera prestaban
atencion a lo que estaba pasando (Dijé, 30/01/2021).

Dijé complementa su relato diciendo que Raimunda
Tremembé desarrolld una historia que ningun otro maestro
ha construido, a partir de este movimiento de ensefianza
con practicas y contenidos diferenciados. Porque sus
recursos didacticos no eran los mismos que se utilizan en
las escuelas convencionales, sino que se empleaban con
gran creatividad para alfabetizar a los nifios de una forma
que valoraba los conocimientos indigenas de su pueblo.

Uno de los hijos de Raimunda Tremembé, Janiel, también
recuerda que, al principio de la escuela, una de sus tias,
alumna de Raimunda Tremembé, solia escribir en la hoja
del &rbol porque, en aquella época, la escuela carecia de
materiales, ya que no tenia lapices, boligrafos ni papel
(Janiel, 30/01/2021).

La escuela tenia una Unica clase de 28 nifios y jovenes de
diversas edades. Ademas de ensefiarles a leer y escribir,
Raimunda también les ensefiaba la cultura del pueblo
Tremembé, porque todos los dias, al terminar la clase, ella
y los alumnos bailaban el Torém, el ritual sagrado, en la
playa (Nascimento y Jacinto, 2014).

Antes de que Raimunda se convirtiera en educadora, ya
habia otras experiencias de educacién escolar entre los
propios Tremembé, pero sin el caracter de la Educacion
Indigena Diferenciada, ya que no consideraban los
elementos de la cosmologia indigena Tremembé en este
proceso, como la experiencia de la profesora Conceicdo
Moura, de la aldea de Varjota, que se desarrolld en la
década de los 80.

Una de las alumnas, Gilsa (31/01/2021), hoy profesora
indigena, recuerda cuando Raimundinha comenz6 a
ensefiar:
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[...] No estaba tan alfabetizada, sabia leer y escribir,
pero nuestra necesidad era también conocer nuestra
cultura, aprender. Y ella siempre estaba muy
concentrada; nos ensefiaba a leer y escribir, pero todas
las tardes nos cogia y nos sentaba a todos en circulo.

Como dijo Gilsa, Raimunda no tenia un alto nivel de
conocimientos formales, pero sabia lo basico considerado
necesario (lectura, escritura y matematicas rudimentarias)
y tenia un gran conocimiento de la cultura Tremembé.

En cuanto a la practica de bailar el Torém junto al mar, se
destaca la figura 2, en la que los nifios estan junto a
Raimunda Marques aprendiendo el ritual frente a la escuela
Alegria do Mar.

Figura 2: Raimunda Marques ensefiando Torém a los
nifios de la Escuela Alegria do Mar

Nota. Nascimento & Jacinto (2014, p. 22).

De acuerdo con el relato de Gilsa (2021), también fue
posible observar el hecho de que Raimundinha ensefiaba a
los nifios de la escuela con disciplina y gran exigencia en
cuanto a la transmision de los conocimientos culturales de
su etnia, pues transmitia las ensefianzas mediante el
ejemplo y la repeticion para que el ritual se cumpliera a la
perfeccion. La misma ensefilanza contextualizada y
comprometida se utilizaba para desarrollar la
lectoescritura.

El celo de Raimunda por su cultura estaba marcado por su
perfeccionismo. Ademas de ensefiar el Torém, Raimunda
también ensefiaba “[...] la danza del guaxuré, las comidas
tipicas, las canciones también” (Maria Samires,
30/01/2021), entre otras danzas, como la danza de la arafia,
la danza del cazador, ademas de explicar la historia de cada
una de las canciones del Tremembé. También invitd a los
viejos troncos, que son las personas mas antiguas de la

etnia, a contar viejas historias. Y era este conocimiento el
que se exploraba en la escritura de letras y palabras y en la
lectura de frases inseparables de la lectura del mundo.

Raimunda también llevaba a sus alumnos a ver y explorar
lugares como los manglares y la playa y les explicaba que
Almofala era la tierra del pueblo Tremembé (Fernandes,
2020). Dijé (31/01/2021) relaté que “Ella cazaba caracolas
con estos nifios y les ensefiaba a rallarlas, es decir, no solo
ensefiaba a escribir y a leer, también ensefiaba arte, que
hacia todo eso. [...] Ensefiaba sobre la cultura del pueblo
Tremembé”.

Las practicas educativas iniciales de Raimundinha eran
diferentes porque iban desde el uso de los propios
materiales didacticos, que eran objetos encontrados en la
naturaleza (hojas de ciumeira, ramas y troncos de cocotero,
arena de playa, buccinos y conchas), hasta el contenido de
lo que se ensefiaba. Lo cierto es que Raimunda ensefiaba a
los nifios a leer y escribir en portugués, ya que los
Tremembé vivian muy cerca de la sociedad no indigena;
pero también esta claro que ensefiaba mas que eso, porque
tendia puentes entre su cultura y la educacion escolar
basada en la cosmologia de su etnia, transmitida a través de
las practicas educativas que llevaba a cabo utilizando el
Torém.

“Segun la profesora Maria Andreina, esta primera escuela
construida en Aldeia da Praia sirvi6 de punto de referencia
para las demas comunidades y acab6 siendo la iniciadora
de un proceso de cambio y lucha que se extendié mas alla
de la aldea” (Silva, 2010, p. 165). El trabajo pedagdgico de
Raimunda fue sélo el comienzo para que los Tremembé
continuaran su lucha por una Educacién Indigena
Diferenciada. Y fue con la ayuda de algunos socios que, en
1997, crearon escuelas en las aldeas indigenas de Passagem
Rasa, Tapera, Mangue Alto, Saquinho y Varjota. “La
escuela Alegria do Mar también sirvié de referencia para
gue otros pueblos indigenas crearan sus propias escuelas en
el estado de Ceara” (Lima, 2010, p. 133).

A principios de 1997, hubo un cambio, ya que la “[...]
escuela paso a llamarse Escuela Indigena Diferenciada
Maria Venancia a partir de abril de 1997, en honor a Maria
Venanga [...]” (Fonteles Filho, 2003, p. 306). En los 90, la
Secretaria de Educacion del estado de Ceard realiz6
reuniones con los pueblos indigenas para discutir la
educacion escolar indigena. De las reuniones con esta
secretaria surgieron otros avances para la educacion
indigena en el estado. Raimundinha muri6 el 15 de mayo
de 2009, con 37 afios, en la aldea de Praia de Almofala,
dejando “un legado muy grande en términos de educacion.
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También porque fue la primera maestra indigena y la
primera directora de una escuela indigena” (Jodo Venancio,
26/04/2022). Las practicas implantadas por Raimunda
influyeron en otros educadores indigenas, como Helena
Gomes, de la etnia Potiguara, que fue a conocer la
experiencia educativa que Raimunda Marques estaba
implantando.

Mas de 30 afios después de que Raimundinha iniciara la
ensefianza de la Educacion Indigena Diferenciada en el
estado de Ceard, en 1991, e incluso después de su muerte,
la lucha por esta educacion sigue viva, no solo en las
escuelas indigenas Tremembé, sino en las 43 escuelas
indigenas repartidas por todo el estado entre los diferentes
grupos étnicos, a pesar de que la mayoria de los nifios de su
etnia ya saben leer y escribir.

Su método de ensefianza, que impregna la cultura de la
comunidad indigena con conocimientos alfabetizados,
sigue siendo ampliamente defendido por los pueblos
indigenas que buscan una educacion contextualizada e
intercultural que pueda promover el respeto y la
valorizacién de las diferencias. Hay que tener en cuenta que
es un método no sujeto a sistematizacion a semejanza de
los colonizadores, segun criterios formales eurocéntrico,
sin embargo, no transferibles por la falta de materiales
didacticos apropiados o rasgos culturales propios de una
etnia o grupo social.

CONCLUSIONES

a investigacion realizada se propuso abordar la

biografia de la educadora Raimunda Marques. El

objetivo fue describir las practicas educativas
llevadas a cabo por Raimundinha, en la relacién con el
contexto social, cultural y politico de la Educacion
Indigena en Ceara.

Raimunda practicé una forma de educacién muy peculiar,
diferente de la de los no indigenas. Su Educacion Indigena
Diferenciada se centraba en ensefiar a los nifios no sélo a
leer y escribir palabras significativas para ellos mediante el
uso de recursos naturales, sino también a transmitir la
cultura de su pueblo en sus clases.

Tras experimentar la explotacion del trabajo doméstico y la
frustracion de no poder permanecer en escuelas regulares,
se animé a crear la primera Escuela Indigena Diferenciada
del estado de Ceard, Alegria do Mar, para que otros nifios
y jévenes indigenas no tuvieran que pasar por los mismos

problemas de discriminacion que ella vivi6. Esta escuela
fue la primera experiencia para la creacion de otras escuelas
indigenas diferenciadas, no sdlo entre los Tremembé, sino
entre otras etnias del estado.

Lo que se puede inferir es que el proceso traumatico que
Raimunda y su pueblo enfrentaron con la educacion escolar
formal se desdobl6 en préacticas educativas con significado
cultural para su pueblo y que permiten develar sus aportes
al campo de la educacién, especialmente de la educacion
indigena. Corroboramos lo sefialado por Dominguez
(2018) en el sentido de que la escritura y la lectura como
practica social y cultural permiten el acceso a diversos tipos
de informacion y conocimiento. Especialmente para los
indigenas, contribuyen al fortalecimiento social de sus
comunidades.

El objetivo fue contribuir a la narracion de la trayectoria de
vida de la educadora indigena, sus valores y contribuciones
educativas para la Educacion Indigena Diferenciada a
través de la actividad de analisis de memorias, ya que el
esfuerzo necesario para analizar dicho contenido discursivo
en entrevistas de investigacion de Historia Oral es capaz de
desvelar aclaraciones cruciales en esta narrativa.
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